Phases

Overview of Readinﬁ Developmental Continuum

Beyond the Roleplay phase the children are said to be working in a particular phase when the Global Statement and Key Indicators represent the best fit with the child's
behaviours and beliefs. Children need not display all key indicators to be placed in a phase, the placemnent rests upon the teacher’s professional judgement.

Phase 1: Role Play Reading

in this phase readers display reading-like behavipur as
they reconstruct stories for themselves. Thiy thow a
natural interest in books and the language of print,

Key Indicators

Phase 2: Experimental Reading
I this phase readers use memory of familiar texts 1o
match somi spoken words and written words, They
realve that print contains a constant message and

begin poanting 1o words. They may comment on
pictures, but seldom question written text.

Phase 3: Early Reading

In this phase readers may read unfamdiar texts showly
and deliberately as they foous on reading exactly what
is on the page. Readers are beginning to reflect on
their own strategies, €.9. for working out unknown
words, They somitimes comment on and question texts.

Phase 4: Transitional Reading

In this phase readers are beginning to integrate a range of reading strategies 1o make
meaning. They are becoming more confident in using a variety of strategees to identity and
comprehend words. They are able to adapt their reading to different types of text.

Readers in this phase enjoy challenges, e.g. “I'm going to read this hard boak. | like lots of
hard words.” Although books may influence their thinking, they may not be consciously
aware of this. With teacher support they will comment on and criticise texts,

Phase 5: Independent Reading
Reading is purposeful and automatic. Readers are only
aware of reading strategies being employed when
encountering difficult text or reading for a specific
purpose. Readers have greater ability to make
onnections between what is current knowledge and
what is new. They may challenge texts, drawing on
evidence from their cwn experience.

# focuaes on the meaning of a television pragram,
story, of ather text viewed, listened 10 or read’.
Resparses reflect wndertanding.

# makes links 10 cwn experience when listening to
o “reading’ boalks, .9, points te illustration,
sarying "My dog jumps up too.”

# s pictorial and vissal cues when watching
televizion, listening to or ‘reading’ stories, Le. talks
about a television program, advertisement or
picture in a magazine or boolk, relating it to owm
knowledge snd experierce

# recognises cwwn name, or part of it, in pring

Major Teaching Emphases

& eRCoUragE dijcusienn and prage oreteal ard
divergent thinking

# prosdde pecture boodes with limited text that

chibdren can ‘resd” to themrselves and others

re=redd favourite sbovies and riymees

share “Big Books' with children incidentally

modelling reading Behaviour

ettabiinh a |bﬁlﬂuﬂt-ﬁ{h ENVIRaRMsEnt, presenting

prirt in Aatural snd mearangiul conies

nead Trom an enlarged (et (big book) 5o that

children can follow the print as it & read

# read texts featuring riyme, rhythm and repetition

Az 1he Gpportunities arme

& ghive 1hat & wWitten vwaard 5 & whit o1 phat witth
Bpaoe evtheer sicn

& talk about letters by name, relating initial lettern
to the sounds they represent

# showe that print i written left 1o right and top bo

Eaattoem

relate spoken to writhen wondd in Context

Srpw attention 19 relationdheps Detieen wondi

arsd pictusey

* demanstrate e of Conbeet ouss te Conptruct
PP

*® & ##
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& matches some spoken words with weitten wards
when reading & book of efmviransmental print

Major Teaching Emphases

# share with children times when you challenge or
disagres with a text

& disouss instances of Senesotyping in teas

& value and encoursgpe Beth critichl and empathets

repones from children, espeoally thade that are

ditferent from your own

Before, during ard afier reading promote

discussion that goes beyond the literal lewel

prowide cpportunites for children to retell stores

use enwirgnmertal print purposefully each day

webpct reading material that is predictable, familiar

and khas natural repetition

discuss conwentiond af prirt inPodmdlly when

reading

model reading srategies sach as predicting wedds

and resding-on

o e chaldnen o oral cloge acthities fﬂcl.rhrl-g an

s

1alk aboit lethers and words in context, pointing

out distinctive foatures

encourage children 1o explore letter-sownd

rilatkarships

& &% &8

L

At all phases:

* foster children's enjoyment of reading,
enouraging them to explore a variety of
ety and take risks with confidence

& pehd o studentd avery day and dhane your
e enjoyrment of reading

*  pntowrage udents to respond critically 1o
pexts they Rave nead o vieweid

#*  model reading behaviowrs and strategies
for students 1o emulste

#  encourage students 1o sedect their own books
and read independently every day

#  encourage sudents 1o share cuperiences
related 1o resding and viewing

# 1k 1o students about their reading and
L]

# provide oppartunities lor students 1o write
wvery diy lor different purposes and audignges

[ rewd familiar texts confidently and *MHMhmm‘w
#+ [ beginning to

can retell major content from visual and printed
texts, &g eaparhenoe recounts, shaned
books, smabe teats snd childrens
televition

prCgEanTd
# can identify and talk about a range of different
test forms such as betters, lists, recipes, stories,
newspaper and magazine ariches, teledson

dramas and dogumentarise
# demonsirates that all texis, both
marrative ard are written by

and

& umes ummw&mwtu

check understanding of meaning

# has a bank of words which are recognived when
encountered in different contexts, eg. in a book,
on the blackboand, in the environment of on &
chant

# relies hoawily on beginning letters and soursding-
out for word identification (graphophenic
sirategies)
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& ask readers about idess and infoimaton they have
found in ook Errm-urdit & TAPHG of Qg
and reactions, deidutt 18 efbotypaes and
generalaastions
provide opporiunities fosr inediwidual conferences
whene stedents discuss aspects of their reading
proside opportunities for students 10 dermanstrale
undedstanding of a text
encaigrage students 1o relbect an perional resding
SEFATEGES -
miodel strategied fuch as ubstiiuting, re=reading.
and self-correcting during shared reading sessions
Encourage uie of personal cxperiences,
knowledge of oral language patterns snd text
atruciure to hefp readers make meaning
& model strategies for aMacking unkiown words,
e identifying dmilar word Beginnindgd, comimdn
weped patternd, chsnking pans of & woed
# support the development of & basic sight
unt.ll:ulh'-.-h-:l
selecting resounoes that uie mary of these
et in . natural sy
- eniouraging readers 10 re-read favourite
Enaks
= siribing the students’ cwn language and wiing
this teut to focus on basic sight wondt
developing class word banks containing tog
wordt, high frequency wards, Enking wonds
i,

*

*® & & &

# Is becoming efficient in using most of the

for corstrudting meaning:
= text structure, .g. hmn-mlu.npm. Wﬂu and is able 1o wbstantiate
recount, procedure tham
= text organisation, eg. paragraphs, chaplers, = wmm
index ik i - neadi-on when a diffioult text
- featimes, descriptive = showns down when reading Tpais
i ke e vt g - substitutes familiar words
then i = uses ulnrintwﬂ?‘nm
- subject specific language, &g the language # makes substitutions, Le.
mhmw#hwu. miscues are meaningTul, £.9. ‘cool deink for ‘oald’
journalistic repart drink. The integration of the three cuing sytem
can retell and distuss awn interpretation of texts and graphaphonic)
read or viewed with ather, infarmation develaping
relating to plot and characterisation in namative # has an increasing bank of ght words, including
“M:MH;MII 44 2 upﬂh":nt. um“
i et
recognises that characters can be stereotyped ina  # s becoming efficient in the use of the following
mh .lwu-r wﬂm a;tu MEEnInG: o
out to or &
mﬂ;hhhaunuumm”m - sounds-out to decode wondd
stepmother, and decurses how this could be = umirs Initial letters 25 & cue 10
selects appropriste material mr—dhq . :“wd-twﬂ.tf'dmﬂmmw &
strategies for different texts and - Eﬂﬁﬂﬁﬁﬂﬂﬁmﬁwmmﬂ
to sparch for
s e e S awote ot o i
= s word segmentation and syllabification 1o
malke sere of whole word
# is able 10 talik about some of the strategies for
miaking meaning.
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& Model ardd i

predictian and confirmation sErategie

wie of syniactic and semaniic dues

b of plclure ouss

ke of conbext Cuds

re-reading

reading-on

substituting words

# Model and decuss word identification strategies:

create & clemate which fosbers critical thinking

kelp students to be aware of the view of the
world presented by an author and how this affec
different people

discuss with students the effect of texts on their
o attituded sl perceplion

ensure that sudents read a range of bexts for a
wariety ¢ purpotes

discuss the use of prior knowledge of:

idemtityirsg the main (s5085 0 & text and using wyflabification and segmentation

- the toxk fopic ute ol gr;phu-ph-mu: knosledge and
= text struciures b;:,:;dﬂr;g ot
- nguage apprapriate for different Dext typet = 1
Frnull.adt -:lp-p-u-rl.upnlllrl fior - letter and word patterns
making (ompariions wWith siher (et - ghght wordh
praviding tupporting detail = using knowdedge of reot words and word
- identifying cause and effect and predicting DM ponents
SatCdTie
- identifying character traits from textual cwes
- analysing plots
- interpreting symibolic or metaphoricsl
meaning

distussing condepts and vocabulary
extracting and arganisng information

* mmﬁmmﬂ-m-ﬂ
purposes of different text structures, e.g. reports,
rarratives,

experiende
# maket inferences based on implicit information
MMIMNMMM

& rERLTT wnmm‘
mmwmu-m
makes critical comparisons between texts
mmmmmﬁ:mm

llrll-
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- 'I:-Hrr.hﬂudtﬂu Rex
articulate their reading ditficulties.
- distuss the questions they atked of the text
and amy guestions that wenen't answered
- disguss howe they sobved problems
- sebect and wie appropriate strategies when
reading for different purpoies
# praise and encourage students when they show
evidence of critical reading, listening and
responding sersitively 10 thesr comments
teach students to hdentify and comment on
different points of view in texts
establsah a language-rich environrment presenting
print im natural and meaningful cortexts
provide oppoctunities fof ftudednts 1o s rmine,
anabyse and discuis narrating and sxpositony texts
teach stedents bo
= analyse opHaqueItion
= generate st -questions
=  welect appropriate texts and compile
reference lisis
- ummaree and take rotes
- grganise responses for reponing
compile bibliographie
* dmhp the students’ ability 1o read from a
weriber's wiewpoint and 19 write from a reades’s
viswpoint

*® & & &
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